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AATF 1999 MEMBERSHIP QUESTIONNAIRE RESULTS
INTERNET ACCESS

When the AATF dues renewal invoice

changed in 1999 from a small form to a full-

page form, we were able to place a ques-

tionnaire on the back to gather data which

will be useful to the Association as we seek

external funding, as we work with our part-

ners in France and Quebec, and as we seek

to serve our members more effectively.  The

first questionnaire was on Internet access.

We are just beginning to tabulate the results

from the 2000 questionnaire on enrollment

trends which you will read about in a future

issue of the National Bulletin.  The 2001

questionnaire pertains to AATF services,

and we hope members will take time to an-

swer it as they return their invoice.

The AATF has long been in the forefront

of developments in teaching with Internet,

and our Web site is regarded world wide as

an excellent source of information and ad-

vice for teachers of French.  Nearly all fund-

ing agencies now want an Internet compo-

nent to a proposal to ensure maximum dis-

semination of the materials or results.  It is

important for us to know how our members

use the Internet.

While the results of the survey are not

scientifically precise, the overwhelming num-

ber of questionnaires which were returned

give us a very good snapshot of the situa-

tion.  Out of renewal invoices mailed to 9214

individuals in 1999, 5652 completed ques-

tionnaires were returned for a response rate

of 57%.  In terms of surveys, this response

rate is astounding.

AATF members who responded to the

questionnaire are branchés.   73% of

respondants use e-mail on a regular basis,

while 56% use the Web regularly.  However,

when we look more closely at their re-

sponses to ascertain where and how they

get their Internet access, the results are

more varied.  The first series of questions

asked about teacher access to Internet tech-

nology—e-mail and the World Wide Web.

Figure 1 shows that nearly 2/3 of

respondants

had e-mail ac-

cess both at

home and at

school as well

as Web ac-

cess at

school, while

slightly fewer,

57%, had

Web access

at home.  The

percentages

d r o p p e d

when the

question ap-

plied to e-mail

access (24%) and Web access (25%) in the

classroom.  This low response rate suggests

that if teachers generally do not have ac-

cess to the Internet in the classroom, nei-

ther do students.

The second series of questions, shown

in Figure 2, refers to student access to the

same Internet technology.  The highest per-

centage, 61%, indicated that students had

Web access at school, while 54% reported

students having E-mail access at school.

Percentages dropped significantly when the

questions pertained to home access—46%

e-mail and 39% Web and even more pre-

cipitiously as regards classroom access—

12% e-mail and 18% Web.  This final statis-

tic reinforces the previously-mentioned low

teacher-access to the Internet in the class-

room.  Of course, the home-access

reponses are less reliable because teach-

ers are answering overall for their students

who live in many different situations, and,

furthermore, the teacher has little direct

knowledge of what students are able to do

outside of school.

Nationally, the U.S. Department of Edu-

cation reports that nearly all American

schools have Internet access.  This figure

does not tell the whole story, since it does

not detail

the kind or

amount of

a c c e s s

available

nor wheth-

er it is

r e a d i l y

available

to lan-

g u a g e

teachers.

Therefore,

we asked

r e s p o n -

dants to

rate the ease with which teachers and stu-

dents could access the Internet in general

as well as specific classroom and in-school

access (Figure 3).  The more obstacles

which teachers, in particular, encounter as

they try to use new technologies the more it

affects their willingness to proceed and to

use those technologies with their students.

69% of respondants said that student ac-

cess to the Internet was “very easy” (42%)

or “somewhat easy” (27%), while 76% rated

their own access positively, saying it was

“very easy” (57%) or “somewhat easy”

(19%).   Still an important minority in both

cases had difficulty getting access to the

Internet—15% of students and 13% of fac-

ulty saying “somewhat” or “very difficult.”

For teachers to be able to incorporate

the Internet into their teaching, it is impor-

tant to have access to the technology, pref-

erably in the classroom or elsewhere in the

school.  The ease of access in the class-

room is fairly evenly divided among “very

easy” (14%),  “somewhat easy” (16%),  “nei-

ther easy nor difficult” (17%), and “some-

what difficult” (17%), but a significant num-

ber of respondants (34%) found classroom

Internet access “very difficult.”  The re-

sponses were considerably more favorable

when out-of-class in-school access was

rated (library, computer lab, etc.) with 72%

rating access “very easy” (49%) or “some-

what easy” (23%) and only 4% rating it “very

difficult.”

Equally important to access is support

for learning about and using Internet tech-

nology.  Two-thirds of responding teachers

reported that their schools promoted

Internet use by students and faculty, al-

though a surprising 18% said they did not

do so.  Nonetheless, “promoting” access is

easy, but if it does not extend into more

material support, teachers will still have dif-

ficulty incorporating the technology into their

teaching.  Therefore, we asked for more
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specific details about how schools supported

Internet use.  69% of schools offered on-

site training for teachers.  This percentage

should be of concern to language teachers,

since in-school training is most often generic

to all disciplines.  However, the use of the

Internet in foreign language classrooms re-

quires more specialized knowledge to judge

the quality of information, to take full advan-

tage of the communicative capabilities of the

technology, and to deal efficiently with the

language-related difficulties of using Internet

resources or the Internet in class.  35% of

schools provided travel funds for teachers

to obtain training elsewhere, while 32% pro-

vided funds for materials.  Other types of

support mentioned included providing teach-

ers with laptop computers (usually from

technology grants obtained by the school),

district-level workshops, on-line training,

grants, and “philsophical support.”

Another area of concern is that only 69%

of teachers responding indicated that their

institution has an Internet Use Policy for stu-

dents.  The presence of a policy protects

teachers who use the Internet in the class-

room and places responsibility for appropri-

ate use on students as well as the teacher.

While instructors dealing with adult stu-

dents do not have to worry about access

to inappropriate materials, an Internet Use

Policy signed by teacher, student, and par-

ents is a must for K-12 teachers.  41% of

respondants also indicated that their

school has a faculty Internet Use Policy.

Finally, we wanted to learn how AATF

members used the Internet.  70% reported

using the Internet for personal research,

61% use it for communication purposes,

53% surf the Web to find documents for

the classroom, and 41% use it for student

projects.  Other uses cited were for travel

purposes, to consult news and current

events information, for Web publishing or

Web design, for shopping, and for distance

learning or Web courses.  Another crucial

question was to ask those who did not use

the Internet why they did not.  Among the

responses given were lack of time and ex-

perience using the technology, no access,

no need, dislike, as well as more profession-

ally troubling reasons such as the “school

doesn’t believe in computers,” “the faculty is

discouraged from using the Internet,” or lab

scheduling problems.

The respondants hailed from all fifty

states, with 1% from U.S. territories and

other countries.  On the whole, they were

very experienced teachers with 1/3 having

taught for 20-30 years (see Figure 4).  In

general, they came from larger schools with

nearly half reporting school enrollments of

1000-4000 students.

The results show that AATF members are

quite proficient in using the Internet, but the

facilities and support available for in-class

use  are still lacking.  If we want to trans-

form language teaching in the 21st century

to take full advantage of the communicative

capabilties of the Internet and its potential

to revolutionize language teaching and

learning—“to open the world” with French—
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we need to lobby for more classroom ac-

cess for languages (see the AATF Position

Statment on Internet Use on the AATF Web

site at [http://aatf.utsa.edu]).  These figures

provide important supporting data as we

strive to develop programs that meet the

needs of our members with regard to

Internet training and as we continue to de-

velop our Web site to provide useful infor-

mation to teachers of French.

Jayne Abrate

Executive Director

E-mail: [abrate@siu.edu]


