
FOUR WALLS AND THE FOURTH WALL,
OR HOW TO CREATE AN ANIMATED

FRENCH VILLAGE IN THE CLASSROOM1

QUE TOUS PARTICIPENT!2

Afin d'être certaine que le niveau de
participation dans mes cours soit également
distribué parmi  tous mes élèves, j’emploie
un fichier.  Pour chaque élève, j'ai une fiche
avec son prénom français (choisi le jour de
la rentrée) et son nom de famille.  Quand il
y a des occasions de parler en classe,
j’accepte rarement les «volontaires»;
j’emploie le fichier pour décider de qui
répondra, qui lira, qui écrira la réponse au
tableau, etc., et je marque un point sur la
fiche pour tout effort de participation. Il est
important de noter que les élèves reçoivent
des points même s’ils n’ont pas répondu
tout à fait correctement.  Nous avons
plusieurs occasions d’évaluer les progrès
de nos élèves et de noter leur niveau de
progrès; ce qu’il leur faut, c’est du temps
pour se perfectionner dans la langue sans
perdre de points pour les fautes.

Je trouve qu’en employant le fichier, les
élèves les plus agressifs ne peuvent plus
dominer le cours, tandis que les élèves
timides n’ont pas le choix de ne jamais
répondre.  De plus, je trouve que les élèves
timides acceptent presque toujours de
répondre lorsque j’emploie le fichier, non
seulement parce que cela fait partie de leur
note, mais aussi parce qu’il est évident pour
les élèves que je ne les harcèle pas en les
appelant; c’est tout simplement que c’est
leur tour.  Évidemment, il est quelquefois
nécessaire de mélanger les fiches afin que
les élèves ne puissent prédire quand leur
tour de répondre arrivera.

En ce qui concerne la discipline, ce sont
mes fiches qui m’aident le plus parce  que si
j'appelle un élève qui ne fait pas attention ou
qui doit me demander où on en est, je
remets sa fiche au fond du tas et je continue
avec le prochain.  Je ne dis rien parce qu’il
est entendu qu’il faut toujours faire attention
pour avoir le droit  de participer.

Pour terminer, je voudrais mentionner
une autre raison importante d’employer un
tel système pour décider de qui répondra.
Dans cette ère où il faut toujours penser à
l’égalité non seulement des races mais
aussi des sexes, le fichier est une
excellente façon d’être juste envers tous
mes élèves.  Si j’emploie exclusivement
mon fichier pour décider de qui va être le/la
prochain(e) à parler, il n’est plus possible de
favoriser un groupe d’élèves.

Si vous décidez d’employer ce système
de participation et que vous avez des
questions, ou bien si vous utilisez un autre
système qui remporte un grand succès, je
voudrais bien le savoir! Vous pouvez me
contacter à  [naditz@earthlink.net]. Merci à
tous et à toutes.

Nicole Naditz
Pomona, CA

2Cet article parut dans le Bulletin de l'AATF—

Southern California, Vol. 3, No. 2, janvier 1999.

classroom.  During the freshman orienta-
tion, I heard a student, after looking into the
room, say, “Man, French must rule!” And in
response, I said, “Yes, it does!”

Other than simply painting on the wall,
one can add other things to make the
atmosphere more real and interesting.  For
example, one of my buildings, the music
shop, has a real canopy attached to the
wall.  Another added attraction is a bistro set
that I placed in the corner of the room, just
next to the café.  I also have a street sign
painted just outside my door, which reads,
Avenue of Language.

What you can do if you have very little art
talent is find your students who are

artistically talented.  This would be a
great way to get students involved and a
way to make them feel a sense of
ownership.
What is needed to do an animated
French village?

• Latex wall paint (your choice of
color)
• Paint brushes of various sizes
• Yardstick
• Masking tape

How to do a shop ...

1. On paper, do a sketch of the shop
you plan to paint.

2. Mark off the background dimen-
sions on the wall with a pencil.

3. Paint the big background square the
color you choose for the building.
Use masking tape along the.outside
of your pencil mark to keep a
straight paint line.

4. Next, mark off the windows, doors,
and other general parts of the
building and prepare to paint; again,
masking tape is helpful in keeping
straight paint lines.

5. After the general parts have been
painted, sketch and paint details.

6. Lettering can be done using a
banner printed from the computer
as a stencil.

Deborah McDaniel
East Carter High School
Grayson, KY

1Reprinted with permission from The Bluegrass

Bulletin, Vol. 25, No. 3 (Spring 1999) of the
Kentucky Council on the Teaching of Foreign
Languages.

Editor's Note: Not every school welcomes
teachers to paint the walls, and not every
classroom has walls or blank walls (my own had a
wall of windows and two walls of chalkboards, and
the last had built-in bookcases.  Therefore,
teachers might consider painting on heavy, large
paper or canvas and then attach these pieces to
walls or chalkboards.

The fourth wall is the barrier which
blocks second language communication.
What I have tried to do with the four walls of
my classroom is to make that barrier easier
to break through.

We all know that the atmosphere, the
ambiance of a classroom does have an
effect on the attitude and the performance
of students.  A dull wall, one with little
decoration or interest sends one message
to our students, while quite a different
message is sent by the wall which is
interesting, bright, and culturally relevant.

Based on this simple idea, I decided to
try something unique.  I wanted to have
something different than just the typical

posters, banners, and bulletin board.  So, I
came up with the idea of making my
classroom into a French village.

Three years ago, I started with a
pâtisserie.  That same year, I added a café.
The next year I added a music shop and a
bank.  This year I am currently working on a
museum.  My shops serve not only as
decoration but double as areas to do role
plays.  They also help to teach culture.  I
have a complete French menu posted in the
window of my café.  In the bank, I have
copies of French money; I also have the
current exchange rates posted.  In the
music store, I have authentic covers of
French CDs.  These were taken from the
Internet, blown up to the actual size of a CD,
and laminated.  This is designed so that the
CDs can be changed to keep things current.
When the museum is finished, I plan to
exhibit masterpieces done by French
artists.  These, too, will be laminated, and
changed two or three times during the
course of the year.

What do the students think ahout it?
They love it!  Sometimes they bring their
friends by just to show them their French



INTERDISCIPLINAIRE À LA CARTE: MAKING CONNECTIONS IN THE FRENCH CLASS
Mapping relationships throughout the

curriculum in an interdisciplinary experi-
ence, as the latest research shows, can
dramatically impact upon students’ learn-
ing.  The world language curriculum
provides a natural and
perfect milieu for such
implementation.  This
can be done on a team
teaching basis or sim-
ply with the language
teacher alone as the
architect.  Projects that
derive from high stu-
dent interest can also
inspire creative tech-
niques, spanning the
gamut of multiple intel-
ligences.

Students at the in-
termediate level of
French study at South-
ern Regional High School, Manahawkin,
NJ, delved into an interdisciplinary venture
revolving around Gaston Leroux's literary
work, Le Fantôme de l’Opéra.  The worlds
of French literature, language, culture,
creative writing, art, music, theater, and
technology melded into one.  Classmates
explored the humanities in many activities
and studied interrelationships.

Eagerly devouring the text of this
popular novel, young linguists discussed
plot and plunged into the depths of literary
analysis.  They traced elements of the
natural and supernatural, becoming phi-
losophers in discussions of myth versus
reality.  Portraying psychologists, they
deciphered the emotional interplay of
characters, analyzed love triangles, antith-
esis, hypnotic charm, interior and exterior
beauty, and various other phenomena.  The
French language was used as the primary
medium of communication through brain-
storming.

Historical connections interfaced beauti-
fully with an overview of the latter half of
nineteenth-century France, the time period
of the setting of Le Fantôme de l’Opéra,

through student research.  Students
investigated the major scientific and
mathematical discoveries of the era.  The
key concepts were presented to the class in
jigsaw, cooperative fashion.  The require-
ment was a specified number of sentences
in French practicing the past tenses.

Motivated to write, each student created
a composition and a poem in French on any
chosen theme related to the novel.  Some
chose the recurring phenomenon in world
literature of the beauty and the beast.
Results were elating, with some works
being entered into national writing contests

and our school literary magazine, Visions.

Tempera paints, assorted brushes, and
super rolls of heavy paper now set the
atmosphere for the next phase.  A collective
class mural of assorted scenes and

impressions was designed, as students
listened to and interpreted the powerfully
hypnotic and inspiring strains from the
soundtrack of Andrew Lloyd Weber’s
Phantom of the Opera.  They drew, painted,
and became expressive artists, adding
original lines of poetry.

Entirely enveloped by a brightly colored
mural, with music in the background, the
classroom was metamorphosed into a
scene for a dramatic poetry reading of
student work.  Our own custom booklet of
literary creations was compiled.

Phantom fanaticism caught on quickly
as some class members surfed the Internet
on their own time to find a “Phantom” Web
site, where theories and thoughts were
exchanged.  One student’s keypal even
visited "Box Five” at the Opéra Garnier in
Paris.

The highlight and culminating experi-
ence of this humanities endeavor was a trip
to New York City to see the Broadway
production of Phantom of the Opera.
Learners then wrote critiques and reactions
in French.

Tying the projects together in a true
technological fashion, Southern Network
News produced and broadcast a very
professional looking video tracing our
activities.

Many other projects using the thematic
approach can help to interweave curriculum
connections.  For example, students
voyaged back in time to the Middle Ages by
studying the province of La Bretagne.  The
mysterious myths, legends, and romances,
such as Le Roi Arthur and les Chevaliers de

la Table Ronde, from French chil-
drens’storybooks, encouraged students to
investigate historical connections like the

feudal system.  Travel brochures and audio
and video tapes make another fun learning
project as students "tour" the region.
Immersing themselves in the role of
troubadours,  many created and illustrated

their own medieval
myths.  The unit
ended with a sam-
pling of crêpes and
cider.

Learning activi-
ties such as these
are geared to ele-
ments of  Gardner's
Seven Multiple ln-
telligences: the lin-
guistic, logical-
mathematical, spa-
tial, intrapersonal,
musical, interper-
sonal, and kines-
thetic realms.  The

areas of reading, writing, speaking, and
listening are covered.  Enthusiasm and joy
bubbled, learning flourished, and creative
energy flowed from start to finish in our
attempt to create a mini-world, where one
discipline flowed smoothly into the next.

Lee Kovalek
Southern Regional High School
Manahawkin, NJ


