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The following activities can be used 
to review vocabulary and reinforce basic 
concepts and categories. They offer op-
portunities for the students to speak and 
actively demonstrate their comprehen-
sion of what their partner has said.

I.  La Nourriture
Although this activity can be used to 

review various categories, this explana-
tion will concentrate upon its usage with 
food.   Students will need a pencil and 
a blank sheet of paper; for the fi rst two 
minutes they will list as many French 
words for food as they can. The teacher 
should specify that brand names are not 
to be used. The goal of the activity is to 
have the most vocabulary words for food 
remaining at the end of the exercise. The 
fi rst student gives a French description 
or defi nition of one of the food items 
written on his/her paper.  If the other 
students cannot understand what item is 
being discussed, they can ask questions 
in French for clarifi cation. After the fi rst 
student has fi nished his/her recitation, all 
students who have written the depicted 
word on their paper must remove it from 
their list (including the student who has 
given the description). For reference 
purposes the teacher must also begin 
the offi cial log of delineated food items. 
The second student then begins his/her 
recitation and the activity continues 
in this manner until all students have 
had a chance to speak during the fi rst 
round. The student who describes the 
food item must remove it from his/her 
list even if no one else has chosen that 
food. If students refuse to participate or 
are unable to provide information for the 
rest of the class when it is their turn, they 
must remove one of the food items on 
their list. In order to meet possible time 
constraints during the remaining rounds 
each student will simply state the name 
of a food item on his/her list instead of 
describing it; all students having that 
item on their list will delete it from their 
paper. If students name an item that has 
already been given, they must delete that 
item plus an additional one from their 
list, The activity continues until there is 
only one student left with vocabulary 
items. If time runs out before only one 
student is left, the winner is the student 
who has the most words left on his/her 
paper at that time.

CLASSROOM ACTIVITY

II. Quelle Carte?
This activity is a vocabulary review 

adaptation of a classic card game. The 
teacher prepares and distributes 18 cards 
for each group of three students. These 
cards are divided into six categories of 
three cards each. Possible categories 
include classroom items, animals, clothes, 
colors, buildings, and body. The teacher 
places on the board the words to be used 
in each category. This list is in English 
because the students will have to furnish 
the French equivalent for the item during 
the activity. Since the list delineates all 
vocabulary to be used in the exercise, 
it ensures that students will not waste 
their time asking for category items not 
included in the activity. One member 
from each group of three will shuffl e or 
rearrange the cards and give fi ve cards 
to each player. The remaining three cards 
will be placed in the middle of the play-
ers and become the pile from which to 
draw possible needed cards.

Before play begins students check 
their cards to see if they have a com-
pleted card category in their hand, If they 
do, they lay the three card category face 
up on the playing area in front of them. 
The teacher indicates which students 
will begin the play in each group. Those 
students then direct a question in French 
to the student on his/her left, requesting 
a particular category card. If that player 
has the card, he/she must give it to the 
student requesting it.  If the player does 
not have the card, the fi rst player’s turn 
is over.  The player who was questioned 
then requests a card from the student on 
his/her left and play continues.

After all three players have questioned 
the student on their left, they reverse 
the procedure and question the stu-
dents on their right when it is their turn. 
This questioning procedure alternates 
throughout the game. It may take a few 
turns before the students remember to 
alternate the questioning procedure At 
any time during the game as long as the 
three card pile remains, a student can 
choose to select the top card from the 
pile instead of questioning a player. There 
are no discards. When a student collects 
a completed category of three cards, 
he/she lays it face up on the playing area 
in front of him/her. The winner is the 
student who fi nishes the activity with the 

most sets of category cards,

III. Les Vêtements
This activity reviews vocabulary words 

from a specifi c category and stresses 
spelling. The last variation also addresses 
recall of specifi c knowledge and listening 
comprehension.

For this activity the teacher prepares 
or purchases sets of alphabet tiles and 
distributes them to the students. The 
students arrange the letters from their 
alphabet set to spell the French word 
for various items of clothing (or food, 
buildings, etc,) The set should include 
more than the twenty-six letters of the 
alphabet and provide a signifi cantly 
larger number of vowels and commonly 
used consonants (suggestion: vowels: 14 
a’s, 17 e’s, 5 i’s, 7o’s, 10 u’s; consonants: 4 
b’s, 7 c’s, 5 h’s, 6 l’s, 5 m’s, 7 n’s, 5 p’s, 8 r’s, 12 
s’s, 10 t’s, and 3 v’s). The amount of letters 
per student needed in this activity makes 
it advisable to have the students perform 
the exercise at a table, but if this physical 
arrangement is not possible in the class-
room, the students can use their desk-
tops as a work station to spell as many 
items as possible. Because of possible 
limited space, the students should show 
their desktops to the teacher for verifi -
cation each time they fi ll their desktop 
work station. When desktops are used 
rather than tables, the teacher should 
prepare a grid with spaces for each 
student’s name and for the words he/she 
is able to spell. If the exercise is used as 
a game, the winner can be the student 
who produces the most items or the one 
who uses the most letters.

Variation #1: 
The basic procedure used in Les Vête-

ments  is followed, but, in addition to the 
alphabet sets, the teacher also distributes 
an English list of clothing items. The 
students use this list to provide items for 
which they can spell the French equiva-
lent with their alphabet tiles, The English 
list provides a framework for vocabulary 
recall and makes it easier for the stu-
dents to focus upon specifi c items. The 
list can make the exercise more diffi cult, 
however, if the students do not know the 
French equivalent for the words on the 
list or if they can’t spell them correctly.

Variation #2: 
This variation stresses spelling but 

also addresses the issue of listening com-
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prehension and recall of specifi c knowl-
edge. The teacher arranges the students 
into groups of three and distributes to 
each group alphabet squares, a list of 
questions and answers in French, and a 
blank sheet of paper. The list of questions 
can be limited to clothing or address any 
language aspect the teacher wishes to 
review. Each group should also have one 
pencil.

One student (Student C) will not 
participate in the spelling aspect of the 
exercise; he/she will take the list of ques-
tions and answers and also the blank 
sheet of paper; he/she will be the student 
to use the pencil in the activity. The other 
students will place the alphabet squares 
with the letters face down on the playing 
area. They will each select 10 squares 
from the pile, placing the letters in front 
of them, If they can use their letters to 
spell an article of clothing in French, they 
do so when it is their turn. They earn one 
point for each letter in the word they 
spell and Student C records the points 
earned by each student. The letters 
which were used spelling the word are 
then turned over and placed aside; they 
cannot be used again and they are not 
returned to the pile. If Student A is un-
able to spell a clothing item using his/her 
letters, he/she will have to provide a 
correct answer to a question posed by 
Student C in French. This questioning 
procedure focuses upon listening com-
prehension and requires student recall 
of specifi c knowledge. The students must 
understand the question in order to be 
able to answer it and must have the ap-
propriate knowledge in order to be able 
to answer it correctly.

If Student A is able to answer the 
question correctly, he/she selects another 
letter from the pile in the center. If he/she 
is unable to do so, he/she does not select 
another letter. It is then Student B’s turn 
and the exercise continues in this man-
ner until the time allotted for the activity 
elapses. When either student is able to 
use his/her squares to spell an item of 
clothing in French, he/she does so during 
an appropriate turn and earns one point 
for each letter in the word.

Since luck dictates which letters the 
students will draw, each student may 
repeat a word he/she has previously 
spelled or one provided earlier by his/her 
partner.

The winner is the student with the 
highest score at the end of the activity„ If 
one student uses all his/her letters before 
time elapses, the winner is the student 
who has the highest score at that time, 
The student who uses all his/her letters 

receives an additional 10 points.

IV. Quel Bâtiment?
This activity uses vocabulary for build-

ings and prepositions of placement as 
content material for listening compre-
hension practice. The teacher begins the 
activity by distributing an imaginary city 
plan which contains various buildings la-
beled in English.  In addition to this plan, 
each student should have a pencil and a 
blank sheet of paper. The teacher selects 
one of the buildings on the city plan and 
gives a French explanation of how to get 
to it from another building. He/she ends 
that set of directions and each future set 
of directions from one building to an-
other with the question: “Où êtes-vous?”   
The students follow the teachers direc-
tions on their city plan, and when they 
hear “Où êtes-vous?”  they write their 
location in French on their blank sheet 
of paper.  (Example: The teacher begins 
at Robert’s house and gives directions 
to the grocery store. The students write 
the word épicerie on their blank sheet of 
paper when they hear “Où êtes-vous?” )  
The teacher continues to give directions 
in this manner, going from one location 
to another, and the students continue to 
write the name of their current location 
when the teacher asks.

When the teacher has fi nished giving 
directions, the students begin the second 
phase of the exercise. They take the fi rst 
letter of each word they have written 
on their blank sheet of paper and then 
rearrange these letters to form another 
building location (Example: The teacher 
leads the students to the grocery store 
in the fi rst set of directions; takes them 
from the hotel to the high school during 
the second set of directions; explains 
how to go from the pool to the apart-
ment building in the third set of direc-
tions; describes how to go from the 
bookstore to the elementary school in 
the fourth set of directions; indicates how 
to go from the shopping center to the 
railroad station in the fi fth set of direc-
tions; and completes the fi rst listening 
comprehension exercise by describing 
how to go from the bank to the stadium. 
The students will have written on their 
paper épicerie, lycée, immeuble, école, gare, 
and stade. They take the letters é, l, é, g, s 
and rearrange them to form église.) Since 
vowels can occur with or without accents 
in these words, the teacher will have to 
address this issue by including buildings 
which offer both options or by telling the 
students either to ignore the accents or 
to add them as needed.

Buildings and locations which can be 
discovered using this exercise and the 

sample plan at the end of the activity 
include gare, hôtel, collège, hôpital, école, 
épicerie,  librairie, poste, église, pharmacie, 
opéra, mairie, and marché.  Although a 
letter can often occur more than once 
in the building to be revealed (such as 
the i in mairie), the double occurrence 
does not present a problem because the 
teacher can begin each set of directions 
to the apartment building with a differ-
ent building, use different placement 
prepositions, and still have the students 
appear at the apartment building when 
the question “Où êtes-vous?”  is asked,

Variation: La Ville inattendue
This variation uses the same basic 

procedure described in Quel Bâtiment, 
but instead of rearranging the fi rst letters 
of each building or location described 
per set of directions to reveal a hidden 
building, the students rearrange them to 
form a city. Cities which can be revealed 
in this manner include Paris, Marseille, Re-
ims, Colmar, Blois, Brest, Calais, Chartres, 
and Albi. Teachers can use this activity to 
introduce a discussion of French cities.

V.  Qu’est-ce que c’est?
This activity can be used to reinforce 

vocabulary items belonging to a specifi c 
category. Each student will need a pencil 
and a blank sheet of paper. The exercise 
begins when the teacher distributes an 
envelope to each pair of students. Each 
envelope contains slips of paper and 
each slip of paper has a different French 
word belonging to a specifi c category 
written on it. For this explanation of the 
activity the category will be buildings or 
locations although other categories such 
as food can also be used. Each teacher 
can decide whether or not to allow the 
use of proper names in the exercise. After 
the teacher has distributed the enve-
lopes, Student A in each pair will select 
a slip of paper from his/her designated 
envelope and then spell the word just 
drawn by using vocabulary words for 
buildings or locations as the letters. 
(Example: If the word is café, the student 
could spell the word by saying cinéma, 
aéroport, ferme,  église.)  This procedure is 
diffi cult because it introduces a new ap-
proach for reviewing category words and 
fosters thinking fl exibility; the activity is 
easier to perform if the class has previ-
ously worked with a map or with other 
exercises which group buildings together 
as a category.

While Student A in each pair is nam-
ing the buildings, Student B writes the 
name of each one on a sheet of paper. 
After Student A has fi nished naming the 
buildings, Student B will underline the 
fi rst letter of each building and identify 
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the original building drawn from the 
envelope by his/her partner. The process 
is then reversed and Student B will select 
a slip of paper and use the same proce-
dure to spell his/her word while Student 
A writes the name of the building. This 
process continues until the exercise ends. 
Student B can use the same buildings 
mentioned by Student A to represent a 
specifi c letter and vice-versa because the 
class may have only learned one building 
which begins with that letter; in addition 
the goal of the activity is reinforcement 
of vocabulary and repetition of the build-
ings meets this goal.

The teacher will have to address sev-
eral issues with the activity. The fi rst issue 
involves the use of accents since both 
accented and unaccented vowels can 
occur in vocabulary words for buildings. 
The teacher can avoid an accent problem 
by having the students simply provide 
a building beginning with a vowel and 
ignore the question of accent marks, add-
ing or eliminating them as necessary to 
spell the word correctly.

The second issue occurs when a 
student is unable to supply a vocabulary 
word to denote the required letter. The 
teacher can either allow the student 
to say the letter itself or use a category 
other than buildings to represent it.

 The third issue occurs when one letter 
is used more than once in a word to be 
spelled. Can the same building be used 
twice? The answer is yes if the student is 
unable to supply a different building.

The preceding explanation described 
a reinforcement exercise. The activity can 
also be used as a game, introducing luck 
and competition. The element of luck 
occurs when the words are selected from 
the envelope, Some words will be short 
(café) and some will be long (pharma-
cie). Each letter is worth one point but 
an extra fi ve points will be added if the 
entire word is spelled using only build-
ing vocabulary. If a letter is used more 
than once in a word and the student uses 
the same building for the letter each 
time, he/she receives one point for the 
letter each time it is used; however, if the 
student uses one building the fi rst time 
and a different building the second time, 
he/she receives one point for the fi rst 
building and three points for the second 
building. If the student simply states a 
letter instead of supplying an appropri-
ate building or location for it, he/she 
doesn’t earn anything for the letter. If the 
student uses a different category as the 
basis for his/her vocabulary word, he/she 
receives half a point. Example:

Vocabulary word Points awarded
cinéma 1
opéra 1
musée 1
marché 3
immeuble 1
stade 1
supermarché 3
aéroport 1
restaurant 1
immeuble 1
aéroport 1
théâtre 1
 total 16

Note:
The word is commissariat and the total 

score of spelling with the buildings is 16 
points, but 5 points will also be awarded 
for using only building vocabulary.

After Student A has fi nished the 
spelling procedure for the word pro-
vided on the slip of paper he/she has 
drawn, Student B may also be able to 
earn points from it. If at any time during 
the activity Student A has simply stated 
a needed letter instead of providing a 
building to represent it or if he/she has 
used a word from another category to 
provide a letter, Student B can try to 
provide a valid building for those letters. 
If he/she succeeds in furnishing a valid 
building, he/she can earn three points 
every time there is a fi rst instance of a 
letter for which Student A did not furnish 
a building. (Example: if Student A did not 
supply a building for the i in mairie and 
only said the i, Student B will be able to 
earn three points by saying immeuble for 
the fi rst i but will not earn any points by 
saying it for the second i; in addition, if 
Student A did not provide a building for 
the r in mairie and only pronounced the 
letter, Student B can earn an additional 3 
points for the r if he/she says restaurant). 
Student B can also earn one point every 
time he/she provides a valid building 
for the fi rst instance of a letter for which 
Student A supplied a vocabulary word 
from another category. Student A has 
the same opportunity to earn points by 
taking advantage of Student B’s inability 
to provide a valid building for each letter. 
The winner is the student who has the 
highest score at the end of the game.
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