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Having always given traditional assess-
ments to test students’ knowledge of  
grammar and vocabulary and assigned 
projects to let them show they could 
use the material in a larger context, it 
became clear that many students could 
memorize verbs and do well on these 
tests yet still not put together a sound 
paragraph. Despite some fun project 
ideas, students don’t always produce 
them with their own French. It has 
been important to incorporate a “pur-
pose” to these projects and tests. For 
example, on a test section for verbs, 
the directions may say “Maya is writing 
a letter to her pen pal but isn’t sure of  
her verb forms. Help her out.” That 
was as real-life as it got until I found 
out about Integrated Performance As-
sessments (IPAs). It seems that some 
students prefer traditional assessments 
because they can just memorize the 
information, but with IPAs, students 
don’t have to show perfection, but 
rather effective communication, so 
even the weakest students can show 
off  what they can do.
What is an IPA? An Integrated Per-
formance Assessment is a profi ciency 
assessment of  three tasks, one for each 
mode of  communication: interpretive, 
interpersonal, and presentational. The 
tasks are aligned within one theme and 
refl ect a real-world use of  the language. 
Students read and/or listen to an au-
thentic document and complete tasks 
(interpretive). They then speak with a 
partner about those resources (inter-
personal), and write (a letter or e-mail) 
about these resources (presentational).
After reading about IPAs and then at-
tending a seminar on IPAs by ACTFL 
Teachers of  the Year Nicole Naditz 
and Christine Lanphere, I began 
implementing them immediately. Even 
though I have only used them for the 
past year, I can already see a difference 
in student profi ciency. The most help-
ful resources for creating IPAs were 
the ACTFL website [www.actfl .org], 
(where you can access the “Can Do” 
statements, IPA rubrics by profi ciency 
level, and performance descriptors), 
and the book Implementing Integrated 
Performance Assessment (B. Adair-Hauck; 
E. Glisan; F. Troyan, 2013).

My department has been trying to 
implement more authentic reading 
and listening in the classroom, but 
we weren’t sure how.  IPAs gave us 
exactly what we need to do with these 
texts. It does take time to fi nd authen-
tic resources for IPAs and can feel 
overwhelming, but once you have the 
resources, making the tasks is rela-
tively simple. An important thing to 
remember is to “adjust the task not 
the text” (Naditz). Students can read 
and listen to authentic materials far 
above their level. We just modify what 
we want them to do with the material. 
Remember that readings can be articles 
but can also be navigating a website, 
interpreting a recipe, or fi nding movie 
times online. 
Here are some suggestions for imple-
menting IPAs in the classroom. Before 
the summative IPA, students practice 
on the same theme with similar docu-
ments, usually with two formative tasks 
for each of  the four components. This 
can be spread out over a few weeks, 
which gives students a chance to build 
more vocabulary and get used to the 
IPA format. This also gives the teacher 
a chance to provide feedback before 
the graded assessment. For the graded 
IPA, students are given a reading and 
the task for it. They complete this 
silently. If  there is also a listening com-
ponent, it could be done on the same 
day as the reading. Some teachers may 
let each student listen to the audio indi-
vidually, while others play the selection 
for the whole class, repeating it two or 
three times. Students then complete 
the last two components the next day. 
For speaking, you can use digital 
voice recorders, Google Voice, inter-
net recording devices (such as [www.
vocaroo.com]), or other options. This 
way, everyone speaks at once, and the 
teacher can listen and grade later. The 
speaking and writing topics should be 
something students would do in real-
life and should be related to the topics 
they read about. For writing, they com-
pose an e-mail to a pen pal or prepare 
a blog entry or Facebook post. They 
complete these tasks without dictionar-
ies, but, depending on the level or the 
specifi c IPA, a dictionary, vocabulary 

list, or graphic organizer prepared in 
advance may be appropriate. Below is 
an example of  an IPA on teen activities 
that I created for my French 3 class. I 
chose this because our textbook has 
a chapter on such activities and talks 
about the Maison des Jeunes et de la Cul-
ture (MJC). You can fi nd the complete 
IPA with preceding formative activities 
on the AATF wiki [http://frenchteach-
ingresources.wikispaces.com].
Though some teachers chose to switch 
to IPAs completely, I still combine tra-
ditional assessments with IPAs. My stu-
dents take quizzes on the grammar and 
vocabulary taught, while making the 
IPA revolve around practicing the unit 
theme. The practice activities leading 
to the summative IPA have added a lot 
of  authentic listening and reading to 
my class, which has been a long-term 
goal. Learning grammar structures 
provides a foundation for the critical 
thinking skills that are necessary in IPA 
production, and the IPAs themselves 
show that students can use the lan-
guage in context. Some of  my students 
who are never prepared to fi ll in verb 
forms can still communicate quite well 
and be understood even though their 
grammar may not be perfect. Despite 
this, my ultimate goal is communica-
tion, and that’s what my students are 
showing with IPAs. I anticipate that 
the students will arrive in the AP class 
more prepared because they are already 
practicing AP skills: interpret written 
and audio texts; write and speak in a 
real-world context. 
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Integrated Performance Assessment
Novice High

Theme: leisure activities of  Francophone young people
Communicative Context:  Thanks to our participation in a correspondence program with a school in Metz, France, you will 
be traveling to France to stay with the family of  your e-pal. In order to get to know more about what the free time of  French 
teens is like before you go, you will do some research about what young people can do at the Maison des Jeunes et de la Culture 
(MJC) in Metz.You will also speak to other students about what you learned about the MJC. Finally, you will choose some ac-
tivities that you may like to do at the MJC and write an e-mail to your e-pal to get his/her opinion and fi nd out which activities 
he/she prefers. You will be able to use the information you have gained from the MJC website and the video to help you with 
your conversation and e-mail.
World Readiness Standards:
• Communication (interpretive reading and listening, interpersonal speaking and presentational writing)
• Culture products (MJC)
• Culture practices (classes and activities for youth)
• Cultural perspectives (why youth like these activities)
• Communities (global communities)
Can-Do Statements:
• Interpretive Reading:

• I can identify simple information from a website of  an activity center for young people.
• I can understand basic website descriptions of  classes offered.
• I can understand practical information (when, where, materials needed, prices) about classes offered.

• Interpretive Listening:
• I can understand simple information about youth activities when presented with pictures.
• I can recognize pieces of  information about youth activities.
• I can understand the main idea of  a topic related to youth activities.

• Interpersonal Speaking:
• I can ask and answer questions on factual information (about youth activities) that is familiar to me.
• I can ask and answer questions about my preferences for activities.

• Presentational Writing:
• I can write a short e-mail.
• I can write about activities I would like to do.
• I can write basic information about things I have learned about youth activities.

FINAL  IPA  TASKS that the students will do.

Interpretive
reading and listening tasks

Interpersonal
speaking and/or writing tasks

Presentational
speaking and/or writing tasks

Reading:
Metz MJC site: [http://mjc-metz-sud.
org]
What can one do at the MJC?
Listening
Mini reportage on MJC de Chambéry:
[www.youtube.com/
watch?v=DjuJS4KUc_k]
What can one do at the MJC?

Talk with a classmate about the classes 
at the MJC you would like to do and not 
like to do and why. 

Write an e-mail to your e-pal telling 
them about the activities you would like 
and not like to try while visiting and ask 
him/her about his/her preferences.
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CONTENT: Decide what your students need to do/ to know to be successful for this unit or IPA

Functional Language
(what they need to be able to do with the language)

Content, vocabulary, grammar and other strategies
(what they need to know)

• express preferences
• ask questions
• understand vocabulary in context
• express some details about preferences (why)

• days of  the week (and month/year)
• times
• I like/prefer/would like
• question words and phrases
• salutations for e-mail
• names of  classes/activities
• euro prices
• materials needed for classes

 
FORMATIVE ASSESSMENTS:  

Interpretive Interpersonal Presentational

Reading: 
[www.lepetitjournal.com/istanbul/
societe/102903-micro-trottoir-que-font-
les-jeunes-de-leur-temps-libre-.html]
Teens in a French school in Turkey talk 
about what they like to do.
[www.mjclabouvardiere.fr]
MJC of  Nantes, France
Listening:
microchic loisirs (Québec ac-
cent): [www.youtube.com/
watch?v=zTc0KpU9OvY]
French teens talking and 
MJC: [www.youtube.com/
watch?v=eeT1om2YCENTE]
Report on Swiss teens’ activities and 
how often they participate:
[www.rts.ch/play/tv/12h45/video/
les-activites-sportives-plaisent-toujours-
autant-aux-jeunes-selon-loffi ce-federal-
du-sport?id=6772639]
Recording from our Belgian exchange 
student, Arnold on his favorite activi-
ties during the week and on the week-
end and comparing to American high 
school. 

Talk to your classmates about what 
you like to do after school and on the 
weekend.
Talk to your classmates about what 
organized activities are available in El 
Dorado Hills for teens.
Compare your activity preferences with 
those of  the teens you heard and read 
about with your classmates.

Write a tweet #orhsFrench3 about your 
favorite activities to do in your free 
time.
Write a Facebook private message to 
your e-pal about what you have learned 
about what Canadian and French youth 
like to do in their free time. Ask your 
epal if  he/she has similar interests and 
share your own interests.
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Interpretive Reading Task

Theme: Leisure activities of  Francophone young people
(Communicative Context is repeated)
Task 1: To get ready for your trip, you have decided to do some research. As part of  your research, you found a website for the 
MJC de Metz: [http://mjc-metz-sud.org]
You explore the link to see what classes are offered. Read carefully and complete the activities below. 
Section 1A: Ideas and details. Read the sentences below. For each one, decide if  it is true or false based on the website. If  it is 
true, place an X next to it. If  it is false, correct the sentence. Write your correction underneath in English.

1. ____   Beginner chess for kids costs 96 €.
2. ___     Kids can take English on Thursday and Friday.
3. ___     There are 3 language classes for adults.
4. ___      Adult theater class is on Friday.
5. ___ The MJC is open Monday morning.
6. ___ There are 2 choirs for adults.

Section 1B: Ideas and details. Answer the questions below in English based on the information on the website. You do not 
need to write complete sentences.

1. What is sophrologie?
2. When does the MJC close each evening?
3. What types of  choirs are available for adults?
4. What types of  dance are available for kids?
5. What is Qi-Gong related to and what does qi mean?
6. What day and time can adults take modern dance?

Section 2: Guessing meaning from context. Based on the information about each class, write what the following underlined 
words or expressions probably mean in English.

1.  cours encadrés par Jean Chauvelot ______________________
2.  tarifs: 240 € _______________________
3.  japonais: débutant…niveau 2, niveau 3…_________________
4.  (go to “adultes,” “loisirs”) informatique ____________________________

Interpretive Listening

Theme: Leisure activities of  Francophone young people
(Communicative Context is repeated)
Task 2: To get ready for the trip, you have decided to do some research. As part of  your research, you watch a video report 
about the MJC of  the town of  Chambéry to see an MJC in action: [www.youtube.com/watch?v=DjuJS4KUc_k]. Watch the 
video and listen carefully. Then complete the activities below. You may watch the video more than once and pause as needed.
Section 1: Logical activities. Match the places within the MJC listed below to the activities that are done there.

1. salle audio   A.  le parkour
2. gymnase   B.  le popping
3. studio danse   C.  le beat box

Section 2: Supporting Details. Circle the letter of  each detail that is mentioned in the video. Attention: not all are included!
a. The MJC is open every day.
b. The dance studio is a chance for people to practice to become professionals.
c. Popping is a dance based on muscular contractions.
d. Parkour is a sport that takes place in the mountains.
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e. The boy likes that parkour allows for freedom of  movement.
f. Beat box is like a dance of  the mouth.

Section 3: Main Idea. In English, state the main idea of  the video.

Interpersonal Task

Theme: Leisure activities of  Francophone young people
(Communicative Context is repeated)
After researching more about what can be done at the MJC, you meet with a classmate to talk about what you learned. Be sure 
to include the following:

• greet each other appropriately
• tell your classmate about 3 classes at the MJC that interest you. Describe each class briefl y.
• tell your classmate about 1 class at the MJC that doesn’t interest you and explain why.
• Ask your classmate at least one question.
• Close the conversation appropriately.

Presentational Task

Theme: Leisure activities of  Francophone young people
(Communicative Context is repeated)
Now that you have read and listened to several sources about MJCs and youth activities in France (and other parts of  the 
Francophone world), write an e-mail to your e-pal to express your preferences of  activities and to fi nd out what he/she likes to 
do and his/her opinion on various activities. Include at least:

• appropriate greeting and closing
• three activities you would like to do and why
• a class you are not interested in and why
• two questions for your e-pal

For more details about IPAs, visit the ACTFL website: [www.actfl .org]
Center for Advanced Research on Language Acquisition: [http://carla.umn.edu/assessment/vac/CreateUnit/p_2.html] 
Ohio Foreign Language Association: [http://ofl aslo.weebly.com]
Our own AATF wiki has more examples from me and others: [aatf.frenchteachingresources.wikispaces.com]


