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CLASSROOM ACTIVITY

I distinctly remember being in a class-
room learning about the subjunctive 
the fi rst time. As a high school senior, I 
was shocked. The idea of  the subjunc-
tive baffl ed me. It wasn’t until I was in 
a classroom during student teaching 
that the concept clicked. What truly 
helped me understand the subjunctive 
mood was teaching it to others, which 
became the inspiration for this activity.
When it came time once again to plan 
for the journey that is teaching the 
subjunctive, I remembered how things 
“clicked” when I fi rst taught the sub-
junctive.  Wanting to give my students 
that same opportunity, I decided to let 
them have a turn teaching the subjunc-
tive to their classmates. After my week 
plan of  introducing the subjunctive, I 
was pleased with my results. My fi ve-
day plan addressed the objective: to 
introduce the subjunctive mood conju-
gations of  -er, -ir, and -re verbs and to 
help students become comfortable and 
confi dent in employing the subjunctive 
when making demands.
Pre-Teaching: Students watched a 
video using EDPuzzle to expose them 
to regular conjugations of  -er, -ir, and 
-re verbs before going over them in 
class. EDPuzzle is a tool that allows a 
voice over, questions, multiple choice 
problems, and short answer ques-
tions within a YouTube video. While 
watching the video students were fi rst 
prompted to list the steps one must 
take to conjugate a verb in the subjunc-
tive. The video continued and showed 
how to conjugate the subjunctive of  
regular -er verbs. Students were then 
prompted to conjugate the verb aimer 
in the subjunctive. The video then 
presented -ir regular verbs and -re 
regular verbs. Students were once again 
prompted to conjugate a verb in the 
subjunctive.  All their responses were 
recorded in a database where I was able 
to track their progress. Before going 
over the video in class, I went through 
each student's responses as a formative 
assessment. Students’ responses were 
either short answer or multiple choice.   
The EDPuzzle that I created is posted 

on the AATF wiki [http://frenchteach-
ingresources.wikispaces.com] under the 
“National Bulletin” section.
Day One: La formation du subjonctif
As an opening to my lesson I asked 
students three questions as a follow up 
to the EDPuzzle they watched in class:
1. When do we use the subjunctive? 

Give at least two examples. 
2. How does one form the subjunc-

tive?
3. What are the subjunctive endings?
I used the acronym WEIRDO to pres-
ent different categories of  how to use 
the subjunctive: (resource - 2016 Love 
Learning Languages) 

W  Wishing/wanting
E  Emotion
I Impersonal expressions
R  Request/require/recommend
D Doubt/ demand/deny
O Opinions

We went through each letter, and 
students gave examples on how they 
express each in English. Then we 
discussed how to form the subjunc-
tive for regular -er, -ir and -re verbs. I 
used parler, fi nir, and vendre as examples. 
I assigned students to fi ll out a verb 
sheet with the conjugations of  these 
verbs for homework. The objective of  
assigning the verb sheet was not only 
to provide them with an additional 
resource to study but also to give them 
a chance to review the present tense; 
which is needed to conjugate the 
subjunctive, the past tense, near future, 
and imperfect. I also wanted students 
to identify that both the imperfect and 
subjunctive have similar endings and 
a similar process of  conjugation. I 
fi lled out the verb sheets before class, 
scanned the sheets, and posted them 
on our online lesson and homework 
portal. 
Day Two

Before continuing our subjunctive les-
son, we reviewed the unit vocabulary, 
household chores, with the goal of  
later creating sentences that use that 
vocabulary and the subjunctive.  

UNE INVITATION AU SUBJONCTIF

Then we went over the verb sheets 
chorally. Students responded with the 
present, past, and imperfect conjuga-
tions in French. I then said the sub-
junctive conjugations in French and 
asked that students repeat. I hand out 
“euros” for classroom participation. 
If  a student participated to add to the 
conjugation they earned an euro. Some 
examples:
• Il faut que je parle avec Madame. 
• Il faut que tu fi nisses les devoirs. 
• Il faut que nous vendions notre 

maison. 
We discussed three different verbs; 
therefore, there were 18 different 
opportunities for students to come 
up with examples. This process took 
about 40 minutes. 
I wanted students to realize that the 
subjunctive and imperfect conjugations 
are very similar. In both of  my French 
3 classes, students brought it to the 
attention of  the class that the subjunc-
tive and imperfect are similar. I then 
asked the following questions:
1. How are the imperfect and sub-

junctive different in how they are 
used?

2. How is the process of  conjugation 
similar? How are the conjugations 
similar?

3. How are the conjugations differ-
ent?

For homework students were assigned 
an activity that helped them practice 
the subjunctive. They were given a 
subject pronoun and a verb. They were 
required to conjugate the subjunctive 
for the verb. 
Day Two (continued) Project: 
Teach a Verb!

The warm-up for this day was a fi ll-in-
the-blank assignment. Students applied 
subjunctive conjugations for -er, -ir, 
and -re verbs. While they were work-
ing on the fi ll-in-the-blank warm-up, 
various students participated to write 
their answers for the homework on the 
board. Each student who volunteered 
earned a classroom participation euro. 
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My class was divided in three groups, 
one for -er verbs, one for -ir verbs, and 
one for -re verbs. Each student was 
assigned a verb to present. Each group 
was supplied with a list of  regular 
verbs from which they had to choose 
one to teach to the class. I differenti-
ated the project by assigning more 
advanced students to stem changing 
verbs. Students were required to have 
their verb conjugated in the subjunc-
tive. Students were provided with the 
vocabulary needed to present their 
verb in the target language. These are 
sentences I say in class when teaching 
grammar in the target language. For 
example:
• Mon verbe est…
• Conjuguez le verbe pour le pro-

nom personnel “ils”
• Écrivez les terminaisons du sub-

jonctif  
• Ma première phrase / mon pre-

mier exemple est… 
They were required to have prepared 
three original sentences which included 
their assigned verb to teach to the class 
as well.
Day Three

Students rotated in groups and pre-
sented their verb a minimum of  four 
times to a different group of  students 
each time. When students were not 
presenting, they were required to 
record the conjugation of  a verb they 
learned and two sentences they found 
interesting. Roles were distributed to 
students as such:

Student 1: Teacher
Student 2: Timer
Student 3: Questioner (asking for 
clarifi cation)
Student 4: Corrector (makes correc-
tions)

Day Four

Students chose their favorite sentences 
and posted them to a shared Padlet. 
(Padlet is a digital way to post a text, an 
image, a website link, and a video for a 
community to see.  See article page 21)  
I have a Padlet account, which is free, 
and I prompted students to provide 
their favorite sentence they learned 
during the teaching activity. 
Examples:
1. Il est nécessaire que tu fi nisses 

l’examen avant la fi n de la classe. 

2. Il faut que tu te promènes parce 
que tu es stressé. 

3. Monsieur Bowbeer pense qu’il est 
nécessaire que vous punissiez les 
élèves quand ils désobéissent le 
code vestimentaire. 

On another shared Padlet students 
were required to refl ect on the project 
and what they learned. Their feedback 
included: 
1. Unless there is a QUE, it is hard to 

tell the difference from subjunctive 
and present. 

2. I need more experience with the 
apostrophe between “que” and 
“ils/elles”. Many people messed 
that up. 

3. In the expression “rendre visite”, 
you only conjugate “rendre” not 
“visite”. 

4. I learned how hard it is to teach 
simply, for example, how to easily 
create sentences and use the basic 
language as opposed to the entire 
language. I also learned to be pa-
tient with others as some may not 
be as quick to learn. 

5. Since I missed a few days of  
school. I thought catching up in 
French class was going to be dif-
fi cult. In fact, it was not hard to 
catch up and I picked up the sub-
junctive conjugations and process 
fairly quickly. 

6. Teaching is fun for me, but teach-
ing the same thing over and over 
was irritating. 

Day Five

We went over the sentences students 
shared and made necessary correc-
tions in class. We then went over the 
irregular verbs dire, écrire, and lire in the 
subjunctive.
What I found to be most benefi cial 
from this project is helping students 
learn from their own mistakes and 
those of  their classmates. My ulti-
mate goals were to have students feel 
comfortable when working with the 
subjunctive before introducing more 
expressions. I thought this was a cre-
ative way to have students take charge 
of  their own learning and incorporate 
educational technology appropriately.
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